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OUR PURPOSE 

In 2009, the Alabama State Department of Education (ALSDE) outlined the process for Response to Instruction in a document titled 

Response to Instruction (RtI): Alabama’s Core Support for All Students. On October 8, 2015, changes were made to the Alabama 

Administrative Code to outline the process for dyslexia screening within Alabama’s RtI model. These documents, and a document 

connecting the RtI process to the Alabama Teaching Standards, are available on the ALSDE website. 

 

Our purpose for this document is to clarify the RtI process for Blount County Schools. Changes will be made to this document as 

assessments and resources change, and as additional research becomes available to support our schools and their efforts to improve 

instruction for Blount County learners. 

Source: Response to Instruction (RtI): Alabama’s Core Support for All Students 
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Document Website 
Response to Instruction (RtI): Alabama’s Core 
Support for All Students 

https://www.alsde.edu/sec/isvcs/RTI/RESPONSE_TO_INSTRUCTION_Alab
ama%20Core%20Support%20For%20All%20Students.pdf  

Alabama Administrative Code – Chapter 290-3-1 
(RtI, PST, Dyslexia) 

https://www.alsde.edu/sec/isvcs/RTI/AAC%20Revisions%2010-8-15.pdf  

Connecting RtI to the Alabama Standards for 
Teachers and Instructional Leaders 

https://www.alsde.edu/sec/isvcs/RTI/Connecting%20RtI%20to%20the%2
0Alabama%20Standards%20for%20Teachers%20and%20Instructional%2
0Leaders.pdf  

https://www.alsde.edu/sec/isvcs/RTI/RESPONSE_TO_INSTRUCTION_Alabama%20Core%20Support%20For%20All%20Students.pdf
https://www.alsde.edu/sec/isvcs/RTI/RESPONSE_TO_INSTRUCTION_Alabama%20Core%20Support%20For%20All%20Students.pdf
https://www.alsde.edu/sec/isvcs/RTI/AAC%20Revisions%2010-8-15.pdf
https://www.alsde.edu/sec/isvcs/RTI/Connecting%20RtI%20to%20the%20Alabama%20Standards%20for%20Teachers%20and%20Instructional%20Leaders.pdf
https://www.alsde.edu/sec/isvcs/RTI/Connecting%20RtI%20to%20the%20Alabama%20Standards%20for%20Teachers%20and%20Instructional%20Leaders.pdf
https://www.alsde.edu/sec/isvcs/RTI/Connecting%20RtI%20to%20the%20Alabama%20Standards%20for%20Teachers%20and%20Instructional%20Leaders.pdf


 

What is RtI? 

Response to Instruction (RtI) refers to an instructional framework that promotes a well-integrated system connecting general, gifted, 
supplemental, and special education services in providing high-quality, standards-based instruction and intervention that is matched 
to student’s academic, social-emotional, and behavioral needs. RtI combines core instruction, assessment, and intervention within a 
multi-tiered system to increase student achievement and reduce behavioral problems (Ala.Admin.Code, Rule 290-3-1).  
 
The RtI model provides the following: 
 

● High-quality instruction and intervention which is grounded in research, evidence-based, and matched to the needs of the 
student (differentiation) 

● Ongoing formal and informal formative Assessment to inform decisions about the effectiveness of instructional strategies 
and goals 

● Progress monitoring to support decisions about intervention selections and possible referral for special education eligibility 
evaluation 

 

Why do we have RtI? 

Quality classroom instruction helps the majority of students master our educational standards. A differentiated support system is 

outlined, supported, and monitored by the schools Problem Solving Team (PST) when: 

● a student (a) struggles with mastery of a standard (Tier II) 

● a student has gaps in skills that are becoming a barrier to mastering standards (Tier III) 

● has pushed ahead of peers in mastering standards 

 

 

 

 

 

 

Explanations and Examples of Instructional Tiers 
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Response to Instruction 
What RtI is: What RtI is not: 

One size fits a few 
Student-focused 

General Education Initiative 
Multi-tiered 

Problem Solving approach 
Understanding the needs of all learners 

Emphasis on solutions 
Early intervention perspective 

Ongoing assessment 
Broad instructional alternatives 

Acceleration 
Proactive 

Framework 

One size fits all 
Teacher-focused 

Special education initiative 
Single support options 

Directive approach 
Labeling learners 

Emphasis on problems 
Wait-to-fail perspective 
One-shot assessment 

Narrow instructional alternatives 
Remediation 

Reactive 
Programs 
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Tier I 
Tier I is the primary 
research-based core instruction 
given to all students. This tier 
should adequately serve 80% of 
all learners. If we are not meeting 
the needs of the majority of our 
learners, we examine our core 
instruction and our curriculum.  

Examples of Tier I Instruction: 
● Instruction based on content standards (documented) and outlined by a 

learning target designed to help students know the expectation 

● General Education Curriculum – a common curriculum 

● Direct Instruction of academic vocabulary 

● Application tasks, skills practice, leveled readers or exercises 

● Critical thinking and problem solving 

● Small-group instruction and/or co-teaching 

● Differentiated Instruction 

● Formative feedback to help students grow 

● Peer collaboration 

● Instruction that follows our BCS Educator Effectiveness Rubrics 

● Instruction that follows pacing guides 

● Instruction supported by instructional coaches when appropriate 

Tier II 
Tier II happens in the classroom and may or may not be 
supported by an interventionist, EL, or a trained 
paraprofessional. This tier expands instruction for our 
students failing to make adequate progress during Tier I. The 
process should be sufficient to meet the needs of 10-15% of 
learners; this includes extension for students who are not 
being challenged. Tier II instruction is fluid, meaning that 
students may need Tier II instruction at times, and at other 
times they may not. This additional instruction should be 
different from the core classroom instruction, designed to 
meet the unique needs of the student, and continued or 
altered based on the monitoring of student progress towards 
an outlined, grade-level standards or behavior-based, goal.  

Examples of Tier II instruction: 
● Small group instruction 

● Resources designed to target specific goals for the 

student 

● Peer tutoring experiences 

● Extensions to core instruction 

● Research-Based Strategies that lead to 

evidence-based effectiveness for each student  

● Technology designed to support classroom 

learning (e.g. MobyMax with specific assignments 

to help student master taught standards). 

Tier III 
It is crucial not to pull students for Tier III during core instruction! Intervention at 
this level should support the 5% of students not responding to Tier I and Tier II 
instruction of outlined standard and behavioral goals. Tier III is outside of the 
classroom setting and provides interventions which are above, beyond, and in 
addition to Tier I and II instruction (still taking place for the student). This 
instruction is designed to address specific gaps in learning. Tier III may be 
individualized or in small groups. For students who receive special education 
services, it is possible that instruction through Special Education may meet these 
Tier III needs; collaboration with the Special Education teacher is crucial. Tier III 
instruction typically takes place 4-5 days per week for an additional 20-30 minutes 
per session. Tier III does not replace, rather is in addition to, Tier I and Tier II 
classroom instruction. Ongoing formative assessment is crucial for monitoring 
progress of Tier III instruction. Progress monitoring should be specific to the goals 
set forth for each student (e.g., reading comprehension who, what , when, why 
questions), and should be documented by the supporting teacher. Formal progress 
monitoring, in the form of benchmark assessments for standard mastery (e.g., 
aimswebPlus, etc.) should be given in addition to traditional progress monitoring for 
the student.  

Examples of Tier III instruction: 
● Intensive academic or 

behavior support between 

the interventionist and the 

student with optional 

support from 

research-based programs 

such as SPIRE, Mindplay 

(based on placement 

testing), Read 180, 

Waterford, FastForward, 

etc.  

● Do not pull a student from 

core instruction – Tier III 

supplements core; it does 

not supplant core. 



 

Overview of Problem Solving Team Operations 

What is a Problem Solving Team (PST)? 

The Problem-Solving Team (PST) is a team that facilitates the RtI process through collaboration with the classroom teacher. A PST 

team is properly functioning if the majority of their time spent is brainstorming solutions towards individual student success of a 

goal. If a student is not showing progress from a research-based intervention, the team must first ensure the student is supported 

with formative feedback and the intervention is being implemented and documented as designed (e.g., 30 mins per day, three days 

per week in SPIRE, etc.).  

Roles of the PST Members: 

● Administrator 

o Ensures instruction is provided by certified and highly-trained professionals 

o Oversees the PST meetings and development of intervention plans 

o Oversees classroom instruction for differentiation and formative assessment 

o Monitors the RtI plan and Tiered Instruction within the school 

● Building Level PST Chairperson/Facilitator 

o Gathers and organizes data and forms for monthly PST meetings 

o Leads and plans meetings in collaboration  with the Administrator 

o Maintains PST tracking Logs including those for students exhibiting tendencies of Dyslexia 

o Maintains referral and intervention files 

o Arranges for, and collects results of, vision and hearing screenings for referred students 

o Compiles SPED referral Packets 

● Classroom Teacher 

o Provides research-based Tier I and Tier II instruction, adjusting as needed 

o Formatively assess the progress of students towards an academic or behavioral goal 

o Monitors the progress of all students towards standards and behavioral based goals 

o Coordinates Tier III Instruction 

o Collaborates with Special Education Teachers 

o Provides documentation of Tier II and III interventions to PST 

o Makes referrals to PST based on data 

● Interventionist/Special Education/EL 

o Supports core and small group instruction at Tier III 

o Supports accelerated learning 

o Provides documentation of Tier III instruction when applicable 

● Central Office Coordinator 

o Trains personnel of PST and RtI 

o Supports and monitors school efforts 

o Has an outlined screening process in place for students who exhibit tendencies toward dyslexia 

● Parent/Guardian 

o Collaborates with teachers 

o Shares information about student 

o Provides support for learning and proper behavior at home 

What does the law say about PST and RtI? See: Alabama Administrative Code SUPP.NO. 98-4, CH. 290-3-1 / Dyslexia 

Screening is required by all schools. 
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When is a student referred to the PST? 

Within the RtI model, a PST reviews multiple sources of data to identify students who are at-risk and in need of additional support to 

be successful in the regular classroom setting. This data should include benchmark, state standardized test data, and discipline data, 

as well as teacher observations, grades, attendance, classroom assessments, and anecdotal data about applied strategies.  

 

What is the PST’s Role in identifying students in need of dyslexia-specific intervention? 

Alabama law is clear: It is the responsibility of the PST to ensure all students are screened, receive an appropriate intervention plan 

when indicated, and receive their outlined interventions. It is also the responsibility of the PST to notify parents if a student is placed 

in intervention as a result of the screening and to update parents on the student’s progress.  See the Alabama Administrative Code 

SUPP.NO. 98-4, CH. 290-3-1 (19-20). The law leaves room for each LEA to outline their own plan for this process. BCS requires all 

parent notifications and communications from a PST be documented. 

Which students must be screened for characteristics of dyslexia per BCS? 
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Required Data for Review by the PST in all Blount County Schools 

● Students who display characteristics of dyslexia (reading interferences) as outlined by the LEA (State Law) 

● 7th – 9th Grade students who meet two of the following criteria: 

o AimswebPlus Reading: 20th Percentile or below 

o AimswebPlus Math: 20th Percentile or below 

o 2020-21 ACAP  Percentile Rank: 20th percentile or below 

o English/Reading Grade: 60% or below 

o Math Grade 60% or below 

● 10th-12th Grade students  who meet the following criteria: 

o Two credits behind their cohort group 

Examples of other data reviewed by all PST 
Academic Behavioral 

● Grades 

● Test Scores 

● Diagnostic Data 

● Student Work Samples 

● Anecdotal/Observational Data (fine-grained evidence 

about applied instructional strategies to support learning) 

● Chronic discipline, absentee, tardy 

problems 

● Chronic Social Concerns 

● Environmental Concerns 

● Bus Referrals 

● Conduct Grades 

Grade Universal Screener Benchmark 
Kindergarten AimswebPlus Literacy No screening until Winter 
1st and 2nd AimswebPlus Literacy 25th Percentile or below 
3rd and 4th AimswebPlus Reading 25th Percentile or below 
5th and 6th AimswebPlus Reading 20th Percentile and no record of screening within 24 months. 
7th and 8th  AimswebPlus Reading 10th Percentile and no record of previous screening within 24 months. 
9th – 12th Case by Case 9th – 12th-grade students will only be screened when referred to the PST 

with supporting data (less than 10th percentile on Scantron or 2nd 
percentile on the ACT) and no record of previous screening. Parents or 
teachers may also request screening.  



*Each school MUST keep documentation of specific students falling below these cut scores, when screening took place, and the 

results of their screening.  Documentation must be maintained each year and retained.  Screening is required under the Alabama 

Administrative Code SUPPNO. 98-4, CH. 290-3-1 

 

Which dyslexia screeners are used in BSC when a student is referred? Grades 2nd-12th 

          Which dyslexia screeners are used in BSC when a student is referred? Grades kindergarten & 1st 

  

  

*See individual grade-level scoring pages for scoring rules (a kit is available at each school; updated score sheets are in Google Drive). 

Students who do not meet ‘passing’ criteria or FOUR of FIVE of the above screeners will be enrolled in Tier III reading intervention 

through SPIRE or Mindplay (upper elementary and secondary). 

Students who do not meet ‘passing’ criteria  on THREE of FIVE of the above screeners will receive Tier II support through a RtI Plan 

developed by the PST ad implemented by classroom teachers. 
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            ACCURACY 1st N/A 5th AimswebPlus ORF 9th ReadWorks 
2nd AimswebPlus ORF 6th AimswebPlus ORF 10th ReadWorks 
3rd AimswebPlus ORF 7th AimswebPlus ORF 11th ReadWorks 
4th AimswebPlus ORF 8th AimswebPlus ORF 12th ReadWorks 

SPELLING 1st N/A 5th Spell to Read (-2) 9th Spell to Read (-2) 
2nd Spell to Read (-1) 6th Spell to Read (-2) 10th Spell to Read (-2) 
3rd Spell to Read (-1) 7th Spell to Read (-2) 11th Spell to Read (-3) 
4th Spell to Read (-1) 8th Spell to Read (-2) 12th Spell to Read (-4) 

SIGHT WORD 1st N/A 5th San Diego Quick (-2) 9th San Diego Quick (-2) 
2nd San Diego Quick 6th San Diego Quick (-2) 10th San Diego Quick (-2) 
3rd San Diego Quick 7th San Diego Quick (-2) 11th San Diego Quick (-2) 
4th San Diego Quick 8th San Diego Quick (-2) 12th San Diego Quick (-2) 

PHONEMIC DECODING 1st see below 5th Core Phonics Survey 9th Core Phonics Survey 
2nd Core Phonics Survey 6th Core Phonics Survey 10th Core Phonics Survey 
3rd Core Phonics Survey 7th Core Phonics Survey 11th Core Phonics Survey 
4th Core Phonics Survey 8th Core Phonics Survey 12th Core Phonics Survey 

Alphabet Fluency 1st see below 5th written alphabet 9th written alphabet 
2nd written alphabet 6th written alphabet 10th written alphabet 
3rd written alphabet 7th written alphabet 11th written alphabet 
4th written alphabet 8th written alphabet 12th written alphabet 

 Letter Naming 
Fluency 

Aimsweb Plus Letter Naming 
Fluency 

Letter Sound Fluency Aimsweb Plus Letter Sound 
Fluency 

Alphabet Skills 
Fluency 

Kindergarten or 1st  Alphabet 
Skills Fluency Screening 

Phoneme 
Segmentation Fluency 

Aimsweb Plus Phoneme 
Segmentation Fluency 

Nonsense Word 
Fluency 

 Aimsweb Plus Nonsense 
Word Fluency 



 

 

 

Steps in the PST Referral Process 

 

What happens in a PST Meeting? 
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Steps in the PST Process – for Classroom Teachers 
Step 1 
 

When Tier I Instruction is not meeting student needs academically or behaviorally: 
● Plan and provide Tier II instruction based on a specific goal (non-mastered standard or behavior) 

● Differentiate instruction based on formative assessment and benchmark data 

● Contact the parent/guardian regarding your concern(s) and how support may be provided at home 

(this is crucial – 1st  contact to a parent should not be from PST). 

Step 2 
 

When Tier II indicates significant learning gaps exist in student based on data and work samples: 
● Consult the building-level PST Coordinator for support in planning scaffolding activities for the 

student in Tier II. Gather documentation for the meeting. 

Step 3 Send the PST Referral Parent Letter home with the student and call the parent. 
Step 4 Meet with the PST to create an appropriate intervention plan for the student including: 

● Research-based activities, where evidence can be collected of goal attainment 

● Identify tools used for monitoring progress and documentation 

● Set a goal for expected improvement (SMART goal – Specific, Measurable, Attainable, Relevant, and 

Time-Bound) 

Step 5 Implement the plan outlined in step 4 
Step 6 Meet with the PST for progress checks - monthly 
Step 7 If the student’s progress is: 

a) Unsatisfactory: adjust the intervention plan as needed and repeat the process 

b) Satisfactory: move the student back to Tier I and Tier II as appropriate 

c) Markedly unsatisfactory – a referral for evaluation of Special Education referral, including reports 

showing that the student was unsuccessful in a Tier III, evidence-based program. 

FORMS  1. Referral Form – Teacher completes  
2. Checklist of Prior Instructional Accommodations and Interventions – Teacher completes  

Initial PST Meeting 
Step 1 Presentation of Case Information (Information reviewed by team) 

● Areas of academic and behavioral concern (non-mastered standards and specific behaviors) 
● Current instructional tiers in reading and math 
● Attendance, medical, or other concerns 
● Checklist of Prior Accommodations and Interventions – see appendix – provided by teacher 
● Work samples 
● Assessment scores including aimswebPlus for reading and math, aCap, etc. 
● Current and previous nine weeks’ grades (Comprehensive Progress Reports) 
● Evidence of parent contact 
● Vision/hearing screening results 
● Previous academic background (transiency, retention, 504, SPED, EL, etc.) 
● Relevant information provided by or about parent/home life 

Step 2 Problem Identification (SEE “Initial PST intervention plan form”) 
● The student’s academic or behavioral problem is defined clearly and in detail. 
● Likely explanations for the issue(s) are identified to facilitate understanding of which interventions may 

help – and which should be avoided. 



 

Steps in Implementing a PST Plan at the classroom level 
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Step 3 Define the Problem (w/ expected benchmark) and Condition  

 
Step 4 Develop a Plan 

● Indicate the area(s) of concern 
● Set a SMART goal for the student including teacher(s) responsible for administering the intervention(s), 

and type(s) of research-based interventions to be implemented. 
● Monitor Progress – the teacher will collect progress-monitoring data of sufficient quality and at a 

sufficient frequency to determine at the checkup meeting whether the intervention was successful 
towards the specific goals set. 

● Select progress monitoring tool(s) that will accurately reflect the student’s progress in the specific area of 
concern 

● Baseline – use data provided about the student’s current level of performance to set a baseline from 
which to monitor the student’s potential growth and improvement 

● See ‘Research-Based Intervention’ in appendices. Be sure the intervention includes: 
o Explicit instruction, the appropriate level of challenge, active engagement, feedback, 

maintenance of academic standards, clarity of the intervention plan (i.e., the time allocated, 
student-teacher ratio, intervention documents). 

Step 5 Set a date for the checkup meeting (follow up). 
● Be sure to review everything that will be expected at the time of follow up 

Step 6 Retain one copy of the Intervention Plan and make a copy for the teacher(s) within 2 days. 
Repeat steps 2-6 for each student. 
 
 
 

Checkup Meeting 
Step 1 Examine student intervention Document form 
Step 2 Review information provided on the PST Checkup Data form 
Step 3 Determine as whether the SMART goal was implemented and attained 
Step 4 Determine next steps 

 Example A Example B Example C Example D Example E 
Problem 
Description  

John struggles to 
demonstrate 
understanding of key 
details in a text (answer 
who, what, when, 
where, why & how) 

Ann accurately 
completes multi-digit 
multiplication with 
whole numbers 45% 
of the time  

Tye turns 
in 
assignment
s an 
average of 
50% of the 
time 

Sue produces 
compositions that 
average 145 words a 
minute while grade 
level expectation is 
254 wpm 

Ethan has only 
completed 12  of 
the possible 14 
graduation credits 
earned by his 
cohort peers 

Conditions  when reading text at or 
below the 2nd grade 
level 

when given daily 
support and formative 
assessment using 
math series resources  

for science 
homework  

on weekly 30-minute 
in-class writing 
assignments  

by the end of the 
tenth-grade year  

Steps in Implementing a Tier III Plan – INTERVENTION TEACHER 
Step 1 Teacher supports the student in understanding their data leading to an identification of the need for a goal 
Step 2 The teacher outlines the goal and the process that will take place to support attainment of the goal 

● What will the student be doing? 

● How will practice towards mastery take place? 

● How often will they work with the teacher or a peer? 

● How will they know they are getting closer to their goal? 

Step 3 Teacher implements Intervention Plan and documents on RtI Intervention and Student Intervention 
Documentation Form. 

Step 4 makes progress visible to student – review data with student at each progress monitoring and note progress toward 

goal 

Step 5 Teacher discusses with student any adjustments needed (frequency, additional practice, supplemental or 
alternative tools/materials) 

Step 6 The process continues until the scheduled PST checkup meeting at which progress is evaluated, and a decision is 
made as to the plan’s success and whether or not further intervention is needed. Teacher completes PST Checkup 
Data form in preparation for the meeting.  



 
Overview of Common Terminology used by a PST 

 

What is an intervention? 
 
An intervention is a specific skill-building strategy implemented and monitored to progress a targeted skill or behavior. A 
Scientifically Research-Based Intervention is a specific curriculum or method that has been proven effective for most students. 
Evidence-Based Intervention is research that is working for the student based on evidence collected on student progress (e.g. formal 
and informal formative assessment and progress monitoring). We can employ a research-based practice without it proving effective 
for a particular student. In that instance, we differentiate our approach by implementing another research-based intervention that 
may prove effective for the learner. With an intervention, one size does not fit all.  
 
Examples of research-based interventions:  SPIRE, Mindplay, Read 180, Dreambox, MobyMax, ABE (Behavior) 
Go to the What Works Clearinghouse! @ https://ies.ed.gov/ncee/wwc/ or  http://www.interventioncentral.org for excellent 
research-based intervention resources including: 
· Academic intervention planner 
· Behavior intervention planner 
· Dolch wordlist, letter naming, and fluency passage generators 
· Math fluency and math work generator 
· Maze passage generator for reading comprehension 
· Writing probe generator 
· Methods for building sight word vocabulary, spelling, math facts, etc. 
· Strategies for managing problem behaviors 
· Ways to increase motivation and group responses 
·Pinpointing academic problems 
 

What is an accommodation?  (for any student when appropriate) 

 
An accommodation that may be included in an Intervention Plan includes tools and procedures that provide equal access to 
instruction and assessment for the student. Accommodations indicate how the content is taught, made accessible or assessed. They 
are intended to “level the playing field.” Without accommodations, students who are struggling may not be able to access 
grade-level instruction and participate fully in assessments. Many teachers question the “fairness” of accommodations. No teacher 
would question the use of eyeglasses by a student. Eyeglasses “level the playing field” for a student with a weakness of eyesight.  
 
Examples of accommodations include: 

o Reading a test to a student but providing no additional help (Students are expected to read assessments in foundational 
reading because the purpose is to measure independent reading.)  

o Allowing extra time to take the same test as other students or complete the same assignments 
o Signing an assignment notebook 
o Breaking down the work into smaller segments, but still expecting all segments to be completed 
o Staying after school for homework assistance 
o Preferential seating 
o Providing an extra set of books to be kept at home 

 

What is a modification? (Special Education Students only) 
 
Modifications are NOT to be made to core instruction for a traditional student even when that student has an Intervention Plan 
outlined under RtI. A modification is a change to the academic standard(s) the student is expected to learn; it is reserved for 
students who receive special education services. Modification of a standard for a student should be done in conjunction with the 
special education teacher in consideration of a student's Individualized Education Plan (IEP). What is being taught to the student (the 
content) is modified. A variety of things may be modified: (a) the instructional level, (b) general education benchmarks, or (c) the 
number of key concepts to be mastered by the student. 
 

What is progress monitoring?  
 
Progress monitoring is the scientifically-based practice of assessing students’ academic performance on a regular basis. It is used to 
determine the extent to which students are benefiting from classroom instruction and for monitoring the effectiveness of 
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https://ies.ed.gov/ncee/wwc/
http://www.interventioncentral.org/


interventions. Progress monitoring should occur at least once per month in Tier 2, but could occur as often as 3 times per week in 
Tier 3. An example is samples of reading comprehension questions to show that the interventions are working. Scantron (grades 9+) 
should not be given more frequently than every 6 weeks. Please check with our local testing coordinator (Mr. Latta) to determine 
the last day a school may administer Scantron to avoid interference with the End of Year (EOY) state administration. Specific 
windows for Progress Monitoring with aimswebPLus and Scantron will be shared by BCS and should not be deviated from.  
 
There are three main purposes of progress monitoring: 

(1) To determine whether children are making adequate progress;  
(2) To provide more effective interventions for children who are not making adequate progress; and 
(3) To document rates of student improvement. 

 
In an RtI paradigm, progress monitoring assists school teams in making decisions about appropriate levels of intervention (National 
Center on Student Progress Monitoring, 2006). Progress monitoring tools are especially helpful because they assess specific and 
targeted skills, are sensitive to small increments of growth over time and can be administered frequently.  Progress monitoring tools 
are also relevant to the development of interventions and instructional strategies for students who struggle academically or 
behaviorally. Progress monitoring can be used for students at any Tier to determine if they are making progress over time. 
 
Steps to establishing progress monitoring: 

(1) The first step in progress monitoring is identifying the tool that will be used to track progress and how often it will be used. 
(2) The next step is identifying a goal area. 
(3) The third step is to identify a possible outcome for the goal. Outcomes should be specific and where possible expressed as a 

behavioral or academic statement or something that is observable and/or measurable.  
 
Outcomes should be realistic. This is what you would reasonably expect to occur within the time frame agreed and indicates success. 
At the end of the agreed time frame the level of achievement is reviewed. If the goal was realistic and the student made progress 
towards their goal, the PST can determine if another goal should be set and a different Intervention Plan implemented or if the 
student no longer needs an Intervention Plan. Scantron and aimswebPlus are examples of programs that provide progress 
monitoring support. An additional website for progress monitoring probes is: 
http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php  

 

Overview of Documentation and Referrals 

What Documentation is Required for PST – SEE APPENDIX FOR FORMS  
o Referral form which includes:  

o Parent letter informing parents of referral to PST (1st communication should NOT be from PST) 
o Checklist of what the teacher has already tried (to avoid duplicating ineffective strategies; use provided form) 

o Initial PST Intervention Plan 
o Reading checklist for students referred to the PST for reading needs 
o Math checklist for students referred to the PST for math needs 
o Behavior checklist for students referred to the PST for behavior needs 
o Credit Recovery checklist for students referred to the PST for failing 9-12 core subjects 

o Student Intervention Documentation Form (SID) – required to show that interventions took place  
o PST Intervention Plan Review – For each subsequent meeting as needed  

 

Overview of Referral for Special Education Evaluation (Guidelines) 
 
Can children who have less than eight weeks of interventions be referred for special education services? 
 
Before a child is referred for special education evaluation or concurrently during the evaluation process, intervention strategies must 
be implemented in the general education program and monitored by the Problem Solving Team (PST) for an appropriate period of 
time (depending on the program chosen), and be determined unsuccessful. This rule may be waived for a child who has severe 
problems that require immediate attention, for three- and four-year olds, for five-year olds who have not been in kindergarten, for 
children with articulation, voice, or fluency problems only, for children with a medical diagnosis of traumatic brain injury, and for a 
child who has been referred by his or her parents. AAC 290-8-9.01(4). 
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When a parent contacts school personnel about concerns or a referral for a child, can the public agency talk to the parent about 
intervention strategies before an actual referral? 
Yes. School personnel are strongly encouraged to discuss the options with parents on a case-by-case basis. However, keep in mind 
that the interventions may be waived for a parent referral per the AAC290-8-9-.01(4). In addition, intervention strategies must be 
provided during the evaluation process if a determination is made to proceed with an initial evaluation. 
 
Who can make a referral for special education evaluation and what are the avenues for making a referral? 
The parent of a child or a public agency may initiate a request for an initial evaluation to determine if the child is a child with a 
disability.  
 
What does the law require for Special Education referrals? 
 Information must be gathered to determine if there are any environmental, cultural, language, or economic differences that might 
mask a student's true abilities and thereby affect the student's performance in the areas evaluated: 

● Medical information or signs of medical problem 
● Hearing and vision screenings (passed or within normal limits) 
● Data-based documentation that shows the child was provided appropriate instruction in regular education settings and the 

reason for referral has a direct impact on the child’s educational performance (severity of the reason for referral), or for a 
preschool child, participation in age- appropriate activities; Documentation that the child does not make sufficient progress 
to meet age or state-approved grade-level standards in areas of suspected disability 

● Data-based documentation that supports the child was delivered appropriate instruction in the regular setting that was 
delivered by qualified personnel 

● Data-based documentation that supports valid implementation of interventions and repeated assessments of achievement 
at reasonable intervals from multiple sources reflecting formal monitoring of student progress during instruction (progress 
monitoring) for the referral concern(s) 

● Progress monitoring documentation that reflect(s) ineffectiveness of the intervention(s) for the referral concern(s) that was 
provided to the child’s parents - Includes dates 

 
What to Note when Considering a referral to special education for evaluation  
There are multiple areas to consider and/or rule out when making the decision to consider a Referral for Evaluation to the special 
education department. The items listed below should be seriously considered and the referral packet should provide information 
demonstrating that these factors are not the primary cause of the student’s difficulty and that you suspect the student is a child with 
a disability. 
 
The Environmental, Cultural, and/or Economic Concerns form is used to determine if there are environmental, cultural, and/or 
economic concerns that have affected the student’s opportunity to learn, to identify any environmental, language, cultural, and/or 
economic factors that the IEP Team needs to consider when selecting evaluation procedures for a particular student and to rule out 
environmental, cultural, and/or economic concerns as the primary cause of the impairment. 
 
Things to remember when completing this form: 

● Check each statement that is true about the student 
● Give thoughtful consideration to each of the items listed to ensure that the student’s background is accurately represented 
● Discuss each area checked to determine what impact, if any, the factor has on learning and/or whether lack of academic 

instruction is a contributing factor 
● If there are no concerns, check NONE OF THE ABOVE APPLY at the bottom of the page 

 
Student Profile Report from iNow/Powerschool: 

● LEP status 
● Primary language in the home 
● Student’s address as potential indicator of lack of experiential background/home support 
● Free/Reduced Lunch status 
● Attendance- Does the student have an excessive number of absences or tardies indicating lack of appropriate instruction? 
● Discipline- Does the student have an excessive number of discipline infractions constituting a barrier to learning? 

 
Scantron and aimsweb reports: 
Do reports show lack of data points that indicate an upward trend showing growth and that student is responding to instruction? 
 
Comprehensive Progress Reports from iNow/Chalkable: 

● Are grades missing that would directly impact the student’s average in any content areas? 
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● What specific types of assignments are low grades (is it mostly spelling tests or more meaningful 
assignments/assessments)? 

● Is there consistently poor performance on one skill or area of concern? 
 
Intervention Documentation Form 
If EL service is marked as Tier 3 instruction provided, are interventions content-area based or only language acquisition? 
 
Referring an English Learner (EL) for Special Education Evaluation  
Uncertainty often exists regarding the referral of ELs for Special Education Services (SES). ELs are eligible to receive Special Education 
Services on the same basis as all other students. Care should be used to ensure that limited-English proficiency is not the basis of a 
referral. The Alabama Administrative Code (AAC) (290-8-9.04(1)(e) states that in order for a limited English proficient student to be 
deemed eligible, the eligibility team (or IEP Team) must determine that the 
communication disorder exists in the child’s native language and is not the result of learning English as a second language. A child 
may not be determined to be eligible for special education if the determinant factor is the child’s lack of instruction in reading, math, 
or limited-English proficiency. Additional evaluations may be administered in the primary language when applicable.  
 
Components required when considering referral for special education for EL students: 

● Explain how instruction was differentiated to address native and second language issues and cultural differences 
● Years recorded as participating in EL services and type of EL instruction 
● Documentation of what research-based curriculum is being used for academic interventions 
● Language Is Not a Barrier to Learning form  

 
 
 
 
 
 
 
 
 
 
 
 
REFERRAL FOR SPECIAL EDUCATION EVALUATION PACKETS CONTENTS  
 
 
Referrals for evaluation for special education services must originate from the school’s PST and must 
include the following documents: 
❏ Completed PST Referral to Special Education cover document 
❏ Environmental, Cultural, and Economic Concerns form 
❏ Language is Not a Barrier to Learning form 
❏ Student’s Profile Sheet from iNow/Powerschool 
❏ Attendance Report printout from iNow/Powerschool 
❏ Discipline Report printout from iNow/Powerschool 
❏ Comprehensive Progress Report from iNow/Powerschool from current and previous nine weeks 
❏ Scantron or aimswebPlus Reading and Math 
❏ Reports specific to Tier 3 program 
❏ EL Accommodations and ACCESS report (if applicable) 
❏ Vision and hearing screening reports 
❏ Student work samples demonstrating evidence of suspected disability 
❏ Copy of Referral(s) to PST 
❏ Copy of PST’s Intervention Plan(s) 
❏ Copy of RtI Intervention and Progress Monitoring Documentation form including the date it was sent to the parent 
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APPENDIX 

 
 
This section includes the forms that will be used by all schools throughout the RtI model in Blount County Schools. Consideration has 
been given to reduce the amount of paperwork for the classroom teacher; however, this process requires effective documentation 
in order to meet the requirements of Alabama Administrative Code SUPP. NO 98-4, CH. 290-3-1 
 
The reading, math, behavior, and credit recovery checklists should serve as a guide for supplemental and intervention options for 
our schools. These documents should also be used to share with classroom teachers to ensure that teachers charged with 
implementation are fully aware of what is expected.  
 
Forms in order of how they will be completed throughout the process: 
 
1. PST Team and Meeting Dates: to be turned in annually by each school to BCS C&I – Principal completes 
2. RtI Framework – to support the process 
3. Referral to PST Form – Teacher completes  
4. Checklist of Prior Instructional Accommodations and Interventions – Teacher completes along with referral  
5. Sample Parent Letters for various stages of PST  
6. PST Initial Plan – PST completes 
7. Intervention Checklists - PST completes during meeting and shares with appropriate teachers, if student is 

identified for reading interventions. 
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● Reading 
● Math 
● Behavior 
● Credit Recovery  

8. Student Intervention Documentation Form – Teacher completes during the duration of the interventions 
9. PST Plan: Checkup Meeting Data – PST completes; may use the same form for the duration of the interventions  
10. Language is not a Barrier – PST Completes for Special Education Referral 
11. Environmental, Cultural, and/or Economic Concerns – PST Completes for Special Education Referral 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Blount County Board of Education  
 Problem Solving Team Appointments* 

Selected for Successful RtI implementation, overseeing the RtI process (PST), CIP, and Credit Recovery 

to meet the needs of Blount County Students. 

School: _________________________________________ School Year(s): ______________________ 
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Team Member School Position/Grade Level/Content * Team Position (e.g., chair, member, etc.) 

   

   

   

   

   

   



*Should include: Administrator, Core Classroom teachers, Intervention teachers (if available), Instructional Coaches, Special 

Education teachers, Reaching Coach, School Counselor 

PST Schedule:   PST meetings are required monthly, Please be as specific as possible. If PST is part of grade level 

or data team meeting, please indicate dates and content/grade level of those meetings. 

 

August: _ please schedule 1st meeting with a C&I representative_ January: __________________________ 

 

September: ____________________ February: _________________________ 

 

October: ______________________ March: ___________________________ 

 

November: ____________________ April: ____________________________ 

 

December: _____________________ May: _____________________________ 

 

RtI Tiered Framework of Instruction  
The three tiers of instruction in the RtI model have distinct differences in multiple areas. The chart below provides details about the 
characteristics of Tier 1, Tier 2, and Tier 3 instruction including: what the tier is, who the students are identified as in each tier, who 
the educator providing services and support is in each tier, when the instruction is provided, where the instruction is provided, how 
the instruction is provided, frequency of progress monitoring for each tier, frequency of instructional strategies provided in each 
tier, and duration of instruction in the three tiers 
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Elements Tier 1 
Core Curriculum and 

Instruction 

Tier 2 
Instruction 

Supplementing Core 
Curriculum and 

Instruction 

Tier 3 
Intensive Instruction 

Addressing Learning/Skill 
Gaps Unrelated to Core 

Curriculum & Instruction 

What  For every student 
 
Core Instructional Program 
provided to all students by 
the 
general education teacher 
in the general education 
classroom 
 
Should meet the needs of  
80% - 90% of students  
 
Instruction is 
differentiated including 
flexible grouping to meet 
diverse needs of students 

 

Offers additional support in the Core 
Instructional Program – In the regular classroom 
 
Second dose of instruction delivered in Tier 1, 
but offered in a different manner or style, in 
smaller groups, and using supplemental content 
or examples related to the same skills/concepts 
under study in Tier 1 
 
Should have to be provided for no more than 
5 – 15% of students, consisting of those who are 
performing poorly, or being insufficiently 
challenged, in Tier 1 
 
Small group setting at the student’s instructional 
level 

 

Offers high level of instructional intensity 
 
Delivered in small group setting and is 
provided through use of materials 
unrelated to the core instruction 
in order to address gaps in student’s 
learning or skill acquisition preventing 
him from being successful with only 
Tier 1 and 2 instruction 
 
Should be necessary for only 1 – 5% of 
students in a class 
 
Do NOT pull students from core 
instruction (Tier I and II). Tier III is 
designed to supplement, not supplant 
core instruction. 
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Who 
(Student) 

Whole class instruction 
Small-group 

Instruction in small-groups (this may not occur 
at a  small-group table at the high school level, 
but Tier 2 does require re-teaching of content 
for students who need it)  

Individualized or small-group instruction 
(size of groups depends on what is 
dictated by the research-based program 
that is used)  

Who 
(Teacher) 

Classroom teacher Classroom teacher 
El teacher 
Interventionist 
Aide  

Educator trained in the research-based 
program chosen to fill the gaps  

When According to the classroom 
instruction schedule 

Provide student with additional opportunities 
during the regular core period 

Intensive experiences that have been 
scheduled outside of the core period. 
Priority should be given to ensure that 
the required minutes of the chosen 
program are achieved each week.  

Where General education setting General education setting or an alternative 
location (push-in or pull-out) 

General education setting or an 
alternative location (push-in or pull-out) 

How Quality core instruction to 
all students, with 
consideration given to 
students who struggle with 
planning for groups  

Supplementation instruction, based on core 
content, IN ADDITION, and not in place of Tier I. 
Students receive core instruction plus 
supplemental intervention 

Provide greater individualized instruction 
in small group settings based on the time 
provided by the program  

Frequency 
of Progress 
Monitoring 

Benchmark assessments 
three times a year  

At teacher’s discretion or PST plan  Keep anecdotal records 
No less than once a week for full 
attendance weeks  

Duration of 
Intervention  

Duration of the course Temporary, depending  on such factors as skill 
set to be learned, rate of student’s progress, 
whether student is making adequate progress 
needed to become success in Tier I instruction 
without support 

According to need and any plan 
established prior to the initiation of the 
intervention if applicable  



RESPONSE TO INSTRUCTION 

Referral to PST  
TO BE COMPLETED BY REFERRING TEACHER 

Academic Concerns:  Check all that apply 
 
Difficulty with: 
☐Completing work 
☐Following written directions 
☐Following oral directions 
☐Completing tasks on time 
☐Homework 
☐Spelling 
☐Retention of material  
☐Inconsistent performance 

Difficulty in: 
☐Reading 
☐Comprehension 
☐Vocabulary 
☐Sight Words 
☐Blending 
☐Phonics 
☐Letter Recognition 
☐Reading Fluency  

Difficulty in: 
☐Math computation (explain) 
________________________ 
☐Math application (explain) 
________________________ 
☐Math fact fluency (explain) 
________________________ 
 

Behavior  Concerns:  Check all that apply 
 
Lacks:  
☐Self-discipline 
☐Social skills 
☐Initiative 
☐Impulse control 
 
Does Not: 

☐Work independently 
☐Keep track of work 
☐Participate 
☐Follow rules  
Can Be: 
☐Disruptive 

☐Distractible  
☐Disorganized 
☐Defiant  
 

Attendance  Concerns:  
Attendance issues are impacting this student’s academic performance.    ☐Yes    ☐No   If yes, elaborate:  
 
Medical Information 
This student wears corrective/assistive devices. ☐Yes  ☐No  If yes, what?  ___________________________________  
If yes, is the device worn consistently?   ☐Yes  ☐ No  
To your knowledge, does the child currently receive medication at home and/or school?   ☐Yes  ☐ No  
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Student Name  
Date of Birth  
Referred by (name and relationship)  
Gender  
Race  
Grade  
School   
Teacher(s)  
Date Submitted   



If yes, what?  _____________________________________________________ 
 
Other Concerns:  Use the space below to elaborate  
 
 
 
Documentation Needed From Teachers Prior to PST Meeting  

● Communication with Parent/Guardian (Dates of calls, conferences, progress updates, etc.) - REQUIRED 
● Completed Prior Intervention Checklist (support provided for non-mastery of specific standards) 
● Work Samples Showing Evidence of Area of Concerns (Non-mastery of specific standards) 
● Most recent Scantron or PAR Report  
● Current Behavioral Plan, if applicable  

 
Specific Cause(s) for Concern Prompting Referral: 

 
Specific Data (Anecdotal or Work Product) Identifying Students As Being At Risk: 

 
PST Chairperson’s Documentation Required for Meeting (Not Responsibility of Referring Teacher) 

● Completed referral form 
● Cumulative record folder 
● Vision and hearing screening 
● Most recent report card grades 
● Current grades and averages 
● Current attendance  
● Current discipline report  
● Copy of transcript for high schools students  
● Ensure you have universal screener information  

 
Additional Information Needed: Collaborate with administrators or counselors  (PST Responsibility)  
Has this student ever repeated a grade?  ☐Yes ☐ No If yes, grade(s)  _____________________________ 
Has this student been suspended or expelled for disciplinary reasons during the current school year?  ☐Yes   ☐No  
Has this student previously been referred for special education services?  ☐Yes   ☐No  If yes, date:  _____________ 
Has this student received other services such as Migrant, 504, EL, etc.?   ☐Yes   ☐No  
If yes, elaborate:  _________________________________________________________________________________ 
Scheduled date of initial PST Meeting:  Click here to enter a date. 
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Checklist of Prior Instructional Accommodations and Interventions 
TO BE COMPLETED BY TEACHER SO THAT THE PST KNOWS WHICH INTERVENTIONS TO AVOID IF THEY 

HAVE ALREADY PROVEN UNSUCCESSFUL  
 

Student Name:  Can type or write name in this cell                 Teacher: Can type or write   
Grade:  Choose an item.       Date: Click here to enter a date. 
 

Please check any interventions that you have already tried. Submit this along with the referral form to the PST chairperson. 
 
 
Environment: 
☐Study carrel 
☐Seating change 
☐Change in classroom assignment 
☐Used small groups 
☐Change in small group 
☐Provide more physical space 
☐Assigned to a designated study area  
 
Behavior: 
☐Classroom rules reviewed 
☐Classroom procedures taught 
☐Active supervision (scan, move, interact) 
☐Ongoing communication with the parent  
☐Preventative measures  
 
Materials: 
☐Differential materials 
☐Audio recordings 
☐Hands-on tools 
☐Use of diagnostic instruments 
☐Learning programs 
☐Computerized instruction 
☐Use of leveled text  
 
Assignments: 
☐Simplified format 
☐Fewer problems 
☐Peer tutor 
☐Use of notebook for recording assignments 

☐Copying for visual motor support 
☐Alternative assignment structure 
☐Extended learning time  
 
Instruction: 
☐Varied voice volume 
☐Use of eye contact 
☐Physical contact for attention 
☐Small group instruction frequency 
☐Teacher proximity 
☐Repeat instructions 
☐Have child repeat instructions 
☐Assignments posted on the board 
☐Use of behavioral modifications 
☐Visual aids 
☐Use of cueing systems 
☐Study skills taught as classroom lessons 
☐Limited number of oral directions (only)  
 
Miscellaneous: 
☐Phone calls home 
☐Parent conferences 
☐Contacts with prior year’s teachers 
☐Discussions with onsite specialists 
☐Collections of student work samples 
☐Review of cumulative folder 
☐Administrator interventions 
☐Referred to counselor  
 

 
Comments:  
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SAMPLE  PARENT NOTIFICATION LETTERS 

 
Please modify to meet the needs of your school and place on school letterhead.  

Include a greeting, the date, student name and grade level. Retain a copy as evidence of parental contact. 
 
Sample 1: Initial Referral to the Problem Solving Team sent by the student’s teacher.  
 

Our school promotes the concept that every child can achieve and behave at his or her maximum potential. In an effort to help your child be 
as successful as possible, I have conferred with our Problem Solving Team, known as the PST. Every school in Blount County has a PST. 
The team’s purpose is to support teachers in planning interventions for students who are struggling with specific content or behaviors. 
 
The team is composed of administrators, resource teachers, and classroom teachers from our school. I sought the input of the PST in 
developing a plan to maximize your child’s potential. The team has worked with me to determine some appropriate evidence-based 
interventions which I will implement in the classroom for a period of six to eight weeks. After that time, I will go back to the team so that 
we may discuss the results of this effort and determine the effectiveness of the interventions. You will be notified of your student’s 
progress. If the progress is limited, we will notify you of any changes to our plan. 
 
Your student’s goals are as follows: _______________________________________________________________________ 
 
I just wanted to make you aware of this extra effort being made on your child’s behalf. I would also like to invite you to provide me with 
any input which you think might assist me in helping your child be as successful as possible.  
 
Thank you very much,  

 
Sample 2: Initial Referral Outcome sent by the Principal or a PST Chair 
 
Your child’s teacher is using small group & Moby Max to check student performance in reading/math/behavior (circle one or more) so we can                        

provide help to students as needed. Based on the first assessment, we have decided that your child would benefit from assistance or                      
intervention. We will be providing this assistance a minimum of three days per week and will be monitoring your child’s progress. We                      
will be sharing this information with you by sending you a progress chart monthly. Please find your child’s goal below.  

Goal:  aimswebPlus, Scantron or Moby Max Reading: __________________ 

 SPIRE or Mindplay Lessons: ____________________ 

 aimswebPlus, Scantron or Moby Max Math: ___________ 

  Other: ________________ 

As a school staff, we look forward to working with your child and are pleased to be able to provide this additional help. If you have any questions,                            
please feel free to contact your child’s classroom teacher.  

Sincerely, 

Sample 3: Progress update by the Principal or a PST Chair  
 
We are providing your student extra assistance in ________. We measure the progress being made and discuss that progress monthly in a team                       

meeting to determine our next steps for your child. Based on our progress measurements, we believe that your child is meeting his/her                      
goal/not meeting his/her goal (circle one). Please see attached documentation.  

As a school staff, we are pleased to have this opportunity to provide your child with this needed help. If you have any questions, please feel free to                            
contact your child’s classroom teacher. Please sign the bottom of this form where indicated and return it to the school with your student.                       
Thank you, 
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Response to Instruction 
PST Intervention Plan:  Initial Plan  

 
Student Name:  Can type or write name in this cell  Teacher: Can type or write   
Meeting Date: Click here to enter a date. School:  Choose an item. 
 
SECTION 1: Problem Identification 
Problem Description - Observed behavior indicating struggle including accuracy level, rate, math computation 
completion, percent of credits missing, percent of missing assignments, etc. See page 13 of this handbook for guidance.  
 
 
 
 
 
Conditions – The conditions or task demands typically in place when this problem is observed. For example, types of text 
being read, content of math assessments, types of assignments, etc. See page 13 of this handbook for more guidance or 
visit  www.interventioncentral.org - How To: Define Academic Problems: The First Step in Effective Intervention Planning 
 
 

 
 
 

SECTION 2: Intervention Plans 
Priority concern to be addressed:   ☐Reading   ☐Math    ☐Behavior  
Teacher(s) Responsible for Intervention Implementation and Progress Monitoring 
 
 
Type(s) of Intervention(s): Progress Monitoring Tool: 
_____________________☐Reading – word level intervention Progress Monitoring Baseline 
Information: __________ 
☐Reading – comprehension intervention Research-based Intervention Material(s) and Strategies: 
☐Reading – fluency intervention  
☐Reading – endurance intervention  
☐Reading – retaining info intervention 
☐Reading – Other _____________ 
☐Math – computation intervention 
☐Math – concept application/reasoning intervention  
☐Math – fluency intervention 
☐Math – endurance intervention 
☐Math – retaining info intervention                                 Goal(s):   In ___ weeks, the student will: 
☐Math – Other _________________ 
☐Behavior – motivation intervention   
☐Behavior – self-control intervention 
☐Behavior – self-discipline intervention 
☐Behavior – social skills intervention  ☐Behavior – organizational intervention  
☐Behavior – Other _______________ 
 

Response to Instruction 
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Reading Intervention Checklist  
TO BE CREATED BY THE PST DURING THE MEETING AND DISTRIBUTED TO APPLICABLE TEACHERS TO ENSURE 

IMPLEMENTATION OF THE INTERVENTIONS  
 

 
TIER 3 INTERVENTIONS (Required for special education referral)  *Note: Programs must be used as outlined in research for use in referral 

 

☐SPIRE 
☐Mindplay 
☐Corrective Reading 
☐Read 180 
☐Waterford 

☐Headsprout 
☐MobyMax (depending on use to qualify as Tier 3)  

☐STAR Learning Progressions (depending on use to qualify as Tier 3)  

☐Other*: _____________________ 
 

TIER 2 SUPPLEMENTAL INTERVENTION ACTIVITIES 
 
☐Practice with Cloze/Maze Passages 
☐Reading for Endurance Practice  
☐Sight Word Practice  
☐Fluency Passage Practice 
☐Comprehension Fix-Up Practice 
☐Cognitive Strategies for Reading Practice  

☐Comprehension Skill-Specific Practice – specify the skill: 
☐Vocabulary Practice 
☐Intervention Probe Practice – specify: 
☐Online Skill Practice Site – specify: 
☐Small Group Pre-Teaching / Scaffolding 
 

TIER 1 SUPPLEMENTAL STRATEGIES 
☐Activate student’s prior knowledge/experience before introducing a new concept 
☐Alert student’s attention before covering key points of lessons 
☐Assign tasks at appropriate reading level 
☐Break assignments into smaller, more manageable pieces 
☐Check on progress in the first few minutes of work 
☐Design lessons involving interactive technology 
☐Encourage active participation in lessons 
☐Ensure readability of texts is commensurate with student’s language level 
☐Explain to student how new material relates to previously learned information 
☐Familiarize student with new vocabulary before beginning a lesson 
☐Give written directions to supplement verbal directions 
☐Highlight important concepts to be learned in text of material 
☐Provide a checklist for long, detailed tasks 
☐Provide clear, concise directions and concrete examples for assignments 
☐Provide copies of notes from classroom lessons 
☐Provide review of any lesson before introducing new information 
☐Provide small group, targeted skill instruction 
☐Reduce amount of copying from text and the board 
☐Reduce number of concepts presented at one time 
☐Require verbal responses to indicate comprehension 
☐Slow the rate of presentations 
☐Space short reading periods with breaks or changes of task 
☐Use explicit reading instructional practices for the content area 
☐Use graphic organizers to organize information gained 
☐Use peer helper to check understanding of directions 
☐Utilize computer software for remediating/practicing skills 
☐Utilize cooperative learning strategies when appropriate     ☐Utilize visual aids such as graphic organizers, charts, and graphs 

 
 

Response to Instruction 
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Student Name  
Teacher(s) who will implement the plan   
Date submitted to teachers  



Math Intervention Checklist  
TO BE CREATED BY THE PST DURING THE MEETING AND DISTRIBUTED TO APPLICABLE TEACHERS TO ENSURE 

IMPLEMENTATION OF THE INTERVENTIONS  
 

 
TIER 3 INTERVENTIONS (Required for teacher/PST special education referral)  
☐Tenmarks (depending on use to qualify for Tier 3) 
☐MobyMax (depending on use to qualify as Tier 3)  
☐STAR Learning Progressions (depending on use to qualify as Tier 3)  
☐IXL 
☐Other research-based intervention:  _________________________ 
*Check with special education department to ensure it will meet requirements, if needed. 
 
TIER 2 SUPPLEMENTAL INTERVENTION ACTIVITIES 
☐Standards/Skills Based Intervention – specify: 
☐Online Skill Practice Site – specify: 
 
☐Organizers for Story Problems  
☐Small Group Pre-teaching  
☐Re-teaching with Manipulatives  

☐Fluency Practice  
☐Math facts practice  
 

 
TIER 1 SUPPLEMENTAL STRATEGIES 
☐Activate student’s prior knowledge/experience before introducing a new concept 
☐Alert student’s attention before covering key points of lessons 
☐Break assignments into smaller, more manageable pieces 
☐Check on progress in the first few minutes of work 
☐Design lessons involving interactive technology 
☐Give written directions to supplement verbal directions 
☐Highlight important concepts to be learned in material 
☐Paraphrase information 
☐Provide a checklist for long, detailed tasks 
☐Provide clear, concise directions and concrete examples for assignments 
☐Provide copies of notes from classroom lessons 
☐Provide multiple opportunities for applying concepts learned 
☐Provide review of any lesson before introducing new information 
☐Provide small group, targeted skill instruction 
☐Reduce amount of copying from text and the board 
☐Reduce number of concepts presented at one time 
☐Require verbal responses to indicate comprehension 
☐Sequence of instruction moving from concrete to representational to abstract 
☐Slow the rate of presentations 
☐Student uses language to communicate understanding of math concepts 
☐Teach “Big Ideas” and how they connect 
☐Use graphic organizers to organize information gained 
☐Use peer helper to check understanding of directions 
☐Utilize manipulative, hands-on activities whenever possible 
☐Utilize visual aids such as graphic organizers, charts, and graphs 
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Student Name  
Teacher(s) who will implement the 
intervention plan  

 
Date submitted to teachers  



Response to Instruction 
Behavior Intervention Checklist  

TO BE CREATED BY THE PST DURING THE MEETING AND DISTRIBUTED TO APPLICABLE TEACHERS TO ENSURE 
IMPLEMENTATION OF THE INTERVENTIONS  

 

 
TIER 3 SUPPLEMENTAL INTERVENTION ACTIVITIES (Required for teacher/PST special education referral) ☐ABE 
Systems Intervention 
☐Counseling Program  
☐Attendance Intervention through District Coordinator  
☐Other: __________________________________ 
*Check with special education department to ensure it will meet requirements, if needed.)  
 
TIER 2 SUPPLEMENTAL INTERVENTION ACTIVITIES  
☐Behavior Contract 
☐Attendance Contract 
☐Behavior Recording Form 
☐Pre-teach Expected Behaviors 
 
☐Small Group Counseling  
☐Other:  ____________________________________ 
 
TIER 1 SUPPLEMENTAL STRATEGIES  
☐Explicitly stated expectations and consequences                                      ☐Avoid triggers 
☐Avoid power struggles                                                                              ☐Avoid long delays 
☐Avoid negative language                                                                           ☐Utilize redirection 
☐Seat student near positive influences                                                        ☐Avoid long periods of seat time 
☐Provide structure in environment and routine                                           ☐Peer helper assigned 
☐Give prior notice/warning of impending transitions 
☐Intentional Seating to minimize distractions 
☐Use of physical proximity or signal to help student focus 
☐Coach student in use of student planner/organizer 
☐Utilize integrated technology to engage student 
☐Regular conferences/communication with parent(s) 
☐Utilize positive reinforcement for encouraging desired behavior 
☐Designate “safe area” or “regrouping area” for student 
☐Use praise intentionally and appropriately 
☐Ignore attention seeking behavior when possible and remove audience 
☐Offer choices when possible 
☐Offer opportunities for leadership 
☐Teach self-monitoring of behaviors/attitudes 
☐Teach alternative reactions/responses 
☐Teach self-management/coping skills (breathing techniques, positive self-talk, etc.) 
☐Teach anger management strategies 
☐Offer opportunities to earn privileges 
☐Opportunities for public recognition of accomplishments 
☐Teach goal-setting 
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Student Name  
Teacher(s) who will implement the intervention plan   
Date submitted to teachers  



Response to Instruction 
Credit Recovery Intervention Checklist  

TO BE CREATED BY THE PST IN PARTNERSHIP WITH THE CORE TEACHER AND DISTRIBUTED TO APPLICABLE 
TEACHERS TO ENSURE IMPLEMENTATION OF THE INTERVENTIONS  

 

 
TIER 3 INTERVENTIONS (Required for teacher/PST special education referral)  
☐Credit Recovery  
 
TIER 2 SUPPLEMENTAL INTERVENTION ACTIVITIES 
 
☐Grade Recovery  
☐Re-teaching prior to testing  
☐Flexible scheduling  

☐Advocate/mentors  
 

 
TIER 1 SUPPLEMENTAL STRATEGIES 
☐Activate student’s prior knowledge/experience before introducing a new concept 
☐Alert student’s attention before covering key points of lessons 
☐Break assignments into smaller, more manageable pieces 
☐Check on progress in the first few minutes of work 
☐Design lessons involving interactive technology 
☐Encourage active participation in lessons 
☐Give written directions to supplement verbal directions 
☐Highlight important concepts to be learned in material 
☐Paraphrase information 
☐Provide a checklist for long, detailed tasks 
☐Provide clear, concise directions and concrete examples for assignments 
☐Provide copies of notes from classroom lessons 
☐Provide multiple opportunities for applying concepts learned 
☐Provide review of any lesson before introducing new information 
☐Provide small group, targeted skill instruction 
☐Reduce amount of copying from text and the board 
☐Reduce number of concepts presented at one time 
☐Require verbal responses to indicate comprehension 
☐Sequence of instruction moving from concrete to representational to abstract 
☐Slow the rate of presentations 
☐Student uses language to communicate understanding of math concepts 
☐Teach “Big Ideas” and how they connect 
☐Use graphic organizers to organize information gained 
☐Use peer helper to check understanding of directions 
☐Utilize manipulative, hands-on activities whenever possible 
☐Utilize visual aids such as graphic organizers, charts, and graphs 
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Student Name  
Course and Grade Identified for Recovery  
REQUIRED:  
Specific Standards required for Credit Recovery. 
Note: Evidence of non-mastery is required by the failing teacher (3 student 
work samples and standards-based grades). “All” is not an acceptable 
answer without evidence of non-mastery of every standard taught 

 
 
 
 

Teacher(s) who will implement credit recovery  
Date submitted to core and credit recovery teachers  



Response to Instruction 
Student Intervention Documentation Form (SID) 

THIS IS TO BE COMPLETED BY THE TEACHER THROUGHOUT THE DURATION OF THE INTERVENTION PLAN for ALL TIERS  

 

This form is due the Friday before each RTI meeting.  Send it by email to RTI Chairperson.  Bring 3-5 work samples to the meeting. 
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Student Name  
School Year   
Grade Level:  
Intervention   ☐Reading   ☐Math    ☐Behavior  ☐ Credit Recovery  
Intervention Goal:  
Intervention Provider:  

W
e
e
k 

Date M T W T
h 

F Progress 
Monitor Data 
Documented 

with time 
spent? 

Rate of 
Improv
ement 
Goal 
Met? 

 
 
 

Team Recommendations 
 (Continue, Intensify, Dismiss) 

Progr
ess 

Repor
t Sent 

to 
Paren

t? 

1           
2           
3           
4           
5           
6           
7           
8           
9           

10           
11           
12           
13           
14           
15           
16           
17           
18           
19           
20           
21           
22           
23           
24           
25           
26           
27           
28           
29           
30           
31           
32           



 
 
 

Response to Instruction 
PST Intervention Plan Review:  Checkup Meeting   

TO BE COMPLETED BY THE PST DURING THE CHECKUP MEETING AND SUBSEQUENT MEETINGS 
 
Student Name:  Can type or write name in this cell   
 
Review the following documents: Keep on file with student’s PST records and attach to this form.  

● aimswebPlus or Scantron Report for Progress Monitoring (applicable report) 
● Other Progress Monitoring (if applicable) 
● Intervention Program Reports (from the specific program – with evidence of appropriate implementation) 
● Student work samples (as relevant to show progress) 
● Behavior/discipline reports (for behavior plans) 
● Grades/progress reports and  
● Transcripts for 10th-12th  
● Attendance report (to check amount of instruction/intervention that could be given) 
● Feedback from parent, counselor, administrator, etc. (if applicable)  
● Feedback from teacher providing intervention about perceived effectiveness of the plan  

 

Note: The next step drop-down choices are:  
Rate of improvement mets goal and student no longer needs intervention plan. Student will be monitored for possible further intervention should the need arise. 
Rate of improvement meets goal, but continued intervention is needed for student to achieve grade-level standards. A new intervention plan will be written and 
implemented. 
Rate of improvement does not meet goal and the intervention approach will be altered and a new plan written and implemented. 
Rate of improvement does not meet goal and student is referred for special education evaluation as intervention continues. 
Student was withdrawn on school. Note the date.  
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Meeting 
Date 

Goal Met 
or Not Met 
 

Data used to make this 
determination  

Next Step  

   Choose an item. 
   Choose an item. 
   Choose an item. 
   Choose an item. 
   Choose an item. 
   Choose an item. 

Meeting Date Initials   of PST in 
Attendance 

Comments: 

  
 
 

 

  
 
 

 

  
 
 

 



LANGUAGE IS NOT A BARRIER TO LEARNING FORM 
 

Directions: To assist in ruling out a native language other than English as a barrier, please fill out the information below and attach 
statements from EL teacher AND at least one general education teacher indicating the reasons for believing this may be a disable 
student and that language concerns are not a barrier to learning. 
 

 
Name: ______________________________________ Grade: _______  School: _________________________ 
 
Date information provided to PST team ___________  EL teacher __________________________________________ 
 
Number of years in EL Program ______________ 
 
EL instruction has been provide this year from (dates) _____________________ to _____________________ 
 
WIDA ACCESS PLACEMENT TEST (MODEL) 
 
Date administered _________________ 
 
Speaking Proficiency Level ___________________ Reading Proficiency Level _____________________ 
 
Listening Proficiency Level ___________________ Writing Proficiency Level _____________________ 
 
Composite Proficiency Level ___________________ 
 
ACCESS 2.0 SCORES 
 
Date administered ___________________ 
 
Results: _________________________________________________________________________________________ 
 
  ______________________________________________________________________________________________ 
 
Date administered ___________________ 
 
Results: _________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
Date administered ___________________ 
 
Results: _________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
Date administered ___________________ 
 
Results: _________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
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ENVIRONMENTAL, CULTURAL, AND/OR ECONOMIC CONCERNS 
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Name ____________________________________  Grade ______    Date __________________ 
 
School ________________________________________________________________________ 
 
Name of Person Completing Form __________________________________________________ 
 
Position of Person Completing Form __________________________________________________ 

 
Use this checklist: 

(1) To determine factor impacting a student’s learning and therefore excluding him/her from being 

identified as a student with a disability. 

(2) To determine whether or not a student needs to be administered a non-traditional intelligence test if 

there are environmental, language, cultural, and/or economic concerns checked. 

(3) To consider if there has been a lack of appropriate instruction in reading and/or math. 

 
Check that each applies to the student: 
 
[   ] Limited experiential background 
 
[   ]  Irregular attendance (for reasons other than verified phone illness) 
 
[   ]  Transiency in school years 
 
[   ]  Home responsibilities interfering with learning activities 
 

[   ]  Lack of proficiency in any language (a discrepancy of two or more grade levels of years between the  
student’s grade level or age in language an ability) 
 

       [   ] Nonstandard English constituting a barrier to learning (only foreign language or nonstandard English  
spoken at home, the language of the home exhibits strong dialectical differences) 

 
       [   ] Limited opportunity to acquire depth in English (English not spoken in the home, transience due to 

 migrant employment of family, dialectical difference acting as a barrier to learning) 
 
       [   ]  Limited cultural experiences (student does not participate in community activities) 
 
       [   ] The student receives other services such as Title I, Migrant, Immigrant, McKinney-Vento, 504, EL, etc. 
 
       [   ] Limited participation in supplemental organized learning opportunities, e.g., preschool, HeadStart,  
              after school programs 
  
  [   ]  NONE OF THE ABOVE APPLY 
 


